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recommended for use by public school districts and relates these 
styles to selected school district characteristics. Year-round 
education was selected as the vehicle for the study. Specific 
objectives of the study include identifying actual and ideal planning 
styles of school districts that have implemented year-round programs; 
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planning, primary goal established for year-round programs) and 
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In recent years, school districts have been challenged by the lay public 
and other professional educators to plan more systematically for educational 
programs. This challenge has been made on the assumption that systematic 
planning will bring about more responsiveness to the political, economic and 
social pressures of our times and, thus, enable school districts to achieve 
several desirable results. First, it has been suggested that such planning 
would help school districts relate changes in educational programs to a 
better quality of student performance in terms of the knowledge, skills, and 
attitudes required in the world outside the school and to demonstrate, through 
■ a rational accounting scheme how tax dollars are being spent. In addition, 
planning has been advocated as a strategy to offset difficulties districts 
face in introducing change, in increasing realistic decision making, and in 
keeping districts from moving from crisis to crisis* 

For the school district which would like to plan more systematically 
to achieve such results, however, most of the information available consists 
of only a body of knowledge on planning which has been accumulating since 
the 1950's. This literature portrays an a priori, logical, deductive system 
which assumes that good decisions and methodological implementation pro- 
cedures take place in an environment of rationality. However, there has 
been relatively little research which would provide an empirical base to 
the planning assumptions made. 

It is apparent that as planning seeks to become more scientific and 
thereby more functional, much research will be necessary. Specifically, 
the question of how school districts actually perform the planning func- 
tion is crucial. Each school district begins anew a* it approaches the 
planning activities for its programs — no identification of a systematic 
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planning process has been produced. In esjence, each district has re- 
invented a planning process which is costly in time, money and energy. 
Information is needed on how district* plan, whether districts differ 
in how they plan, and whether any differences which do exist can be 
accounted for by school district characteristics. 

This study initiated an exploratory research effort to determine 
styles of planning processes actually used and recommended for use by 
public school districts and to relate these styles to selected school 
district characteristic?* Year-round education was selected as the 
vehicle for the study, The specific objectives of the study were to: 
(1) identify actual and ideal planning styles of school districts 
which implemented year-round programs; and (2) determine the relation- 
ship between sizj of district; type of district; wealth of district; 
racial composition of district; type of calendar; number of different 
referent grojps involved in the planning process; length of planning 
time; individual cr group who assumed primary responsibility for 
planning, amount of budget for planning; primary goal established for 
year-round programs and actual and ideal planning styles. 

RESEARCH PROCEDURES 

Public school districts nationwide having planned and implemented 
year-round education programs from 1968-1972 were used as <i referent 
group from which to gather data. Thirty-seven school districts were 
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identified and thirty-tvo of these provided useable information on 
their planning processes. A questionnaire was developed as the 
research instrument for the study to solicit data consistent with 
the objectives of the study — information on selected school dis- 
trict characteristics and planning procedures school districts may 
have used in planning for year-round education. 

The components of a general planning model developed by Brieve 
et. al. (1973) which was congruent with the body of knowledge on 
systematic and logical planning served as the framework for develop- • 
lng planning procedures in the questionnaire. The basic components 
Of the model are PLANNING ARENA, INFORMATION SYSTEM, ESTABLISH GOALS, 
ASSESS NEEDS, IDENTIFY RESOURCES AND RESTRAINTS, FORMULATE PERFORM- 
ANCE OBJECTIVES AND PRIORITIES, GENERATE ALTERNATIVES, ANALYZE 
ALTERNATIVES, SELECT ALTERNATIVE, DEVELOP AND IMPLEMENT PROCESS 
OBJECTIVES, EVALUATE PROCESS AND PERFORMANCE, MODIFY SYSTEM* Planning 
procedures within these components were drawn from a delineation of 
specific aspects of the general planning model, year-round education 
feasibility and evaluation studies, and educational planning literature. 

Hierarchical grouping (iterative procedures which group those 
subjects whose measured characteristics are most alike), the median, 
and percentages were used to analyze the data reported on the ques- 
tionnaire. Hierarachical grouping using the Johnson MAX procedure 
was applied to determine patterns of planning styles (Baker, 1972: 
345-356). After the planning styles were determined, a 
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mean value for each procedure was used to determine the distinguishing 
planning procedures of styles, rhese distinguishing procedures were 
used then to affix a style name. 

The data dealing with the selected school district characteristics 
of the study were analyzed visually in tables to determine what, if any, 
relationships existed between the district characteristics and actual 
and ideal planning styles. For purposes of analysis, the median was 
chosen as a measure of central tendency for adjusted gross income per 
pupil, budget for planning, size of district, percent of students non- 
white, and number of referent groups involved in the planning process. 
The number of districts within the categories for the characteristics 
dealing with type of calendar, length of planning time, type of district, 
individual or group who assumed primary responsibility for planning, 
and primary goal for year-round program were reported as percentages, 

RESULTS 

An analysis of the data solicited on the questionnaire resulted 
in an identification of the following: three styles of actual planning 
procedures used by districts; four styles of ideal planning procedures 
recommended by districts; relationships between selected school district 
characteristics and actual ?nd ideal planning styles; and a summary cf 
the goal priorities for year-round education for thirty-two district. 
A description of each of the above findings follows. 

O 
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Actual Planning Styles 

Three actual planning styles were identified through the hierarchical 
grouping procedure. A mean value of .8 was used to determine agreement 
on those planning procedures which provided the most distinguisishing 
characteristics and made it possible to affix a style name. The three 
style names affixed were "Systematic," "Non-systematic/ 1 and "Systematic 
Financial and Facilities." The "Systematic" style was the most consistent 
with a logical and systematic planning process. After the establishment 
of goals, there was a tendency then to assess needs and evaluate on the 
basis of those goals. Overall, the style included representative pro- 
cedures from each of the components with the exception of those components 
dealing with generating alternatives, analyzing alternatives, and establish- 
ing an information system. 

The "Non-systematic" style characterized the most inconsistent planning. 
The style was the only one to include procedures which established goals in 
all possible areas except one. However, after this component, the planning 
process began to deteriorate and gradually disappeared. 

The "Systematic Financial and Facilities" was a planning process ori- 
ented in the areas of curriculum and instruction revision, equipment and 
facilities utilization, and financial efficiency. This orientation was 
established in the component dealing with goals and was evident throughout 
the entire planning process. Overall, procedures were included from all 
components except those components dealing with generating and analyzing 
alternatives . 
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The distinguishing procedures which were identified in each of 
the three styles are shown below. There were eleven districts in the 
"Systematic, " twelve in the "Nonsystematic," and nine in the "System- 
atic Financial and Facilities," 



" Systematic" Planning Style 

Planning Arena 

Considered trends in the following areas in the development of 

the YRE (year-round education) program: 

Education on local level 
Family life on local level 

Establi shed Goals 

Established goals for YRE in the following areas: 

Community support 

Curriculum and/or instruction revision 
Equipment and/or facilities utilization 
Financial efficiency 
Staff support 
Staff utilization 
Student performance 

Intellectual 

Social 

Involved members of the following groups in developing the goals 
for YRE: 

Central office administrative and/or supervisory staff 

Parents 

Principals 

Teachers 

Ass esse d Needs 

Determined the discrepancy between the current level of achievement 

and desired l^vel of achievc-r?nt in eich of the following YRE goal areas 

Curriculum and/or instruction revision 
Equipment ar.d/or f acil i ties utiiizati on 
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Staff utilization 
Student performance 

Intellectual 

Social 

Identified Resources and Restraints 



Collected information on the following factors which might help or 

hinder achievement of YRE goals: 

Ajnount of time for: 
Instruction 
• Staff development 
Community involvement 
Curriculum and/or instruction revision 

Budget for: 

Operation 

Curriculum materials 

Equipment and/or supplies 

Facilities (class room spG ce and/or other) 

Non-certified personnel (maintenance, para-professional) 

Professional personnel 

State education laws and/or local school policies 

Student enrollment 

Transportation 

Determined adjustments needed in each of the following areas to 

achieve YRE goals: 

Amount of time for: 
Instruction 
Staff development 
Community involvement 

Curriculum and/or instruction revision 
Curriculum materials 
Equipment and/or supplies 
Facilities (classroom space and/or other) 
Non-certified personnel (maintenance, para-professional) 
Professional personnel 

State education laws and/or local school policies 

Student enrollment 

Transportation 

Decided whether achievement of the YRE goals was feasible when the 
required adjustments in resources and restraints were considered. 

O 
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Formulated Objectives 

Stated attainable performance objectives in each of the following 
areas : 

Curriculum and/or instruction revision 
Equipment and /or facilities utilization 
Staff support 
Student performance 

Intellectual 

Social 

Selected Altern ative 

Submitted report on analysis of alternatives for decision to; 

Superintendent 
Central office staff 

Developed Procedure s for Impl ementa tion of Se lected Alter native 
Used an implementation procedure which initiated YRE in: 
One of wore pilot schools 

Evaluated Implementation Procedures cnc[ Performances 
Established an evaluation procedure which: 
Defined evaluation criteria 

Determined procedures for data collection, organization, 

analysis, end reporting 
Assigned specific evaluation responsibilities 
Assigned responsibility for coordination of the evaluation 
Allocated funds 

The evaluat ion was comple ted by : 

Individuals within the system 

Evaluated che effect of the YRE program on: 

Student performance 

Intel Itictual 
Educational crsts 

Operational 
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Evaluated the effect of the YRE program on: 

Attitudes 

Parent and/or other citizens 

Students 

Staff 
Family life style 

Modifie d Planning Pr ocedures and P rogram 

Made adjustments in planning procedures as needed, 

TI Nonsyster. atic " Planning Style 

Plannin g Arena 

Considered trends in the following areas in the development of 

the YRE program: 

Education on local level 
Family life on local level 

Established Goals 

Established goals for YRE in the following areas: 

Cotnmunity support 

Curriculum and /or ins true t ion revision 
Equipment and/or facilities utilization 
Staff support 
Staff utilisation 
Student perforr.anco 

Intellectual 

oocial 

Emotional 

Physical 

Vocational 

Involved rrenbjrs of the following groups in developing the goals 
for YRE: 

Board of Education r.embers 

Central ofiice administrative and/or supervisory staff 
Parents 
Principals 
Students 
q Teachers 

ERIC 



Assessed Needs 



Determined the discrepancy between the current level of achieve- 
ment and desired level of achievement in each of the following YRE goal 
areas t 

Community support 

Curriculum and/or instruction revision 
Equipment and/or facilities utilisation 
Staff utilization 

Identifie d Resources a nd Restrain ts 

Collected information on the following factors which might help 
or hinder achievement of YRE goals: 

Amount of time for: 
Instruction 
Staff development 

Curriculum and/or instruction revision 
Planning and development 

Budget for: 

Capital outlay 

Curriculum materials 

Equipment and/or supplies 

Facilities (classroom, space and/or other) 

Professional personnel 

State education laws and/or local school policies 
Studen t enrollment 

Determine i adjustments needed in each of the following areas to 
achieve YRE goals: 

Amount of Lime for: 
Instruction 
Staff do ve 1 o pme n t 

Curriculum and/or instruction revision 
Planning and development 

Budget for: 

Ope rat lor. 
Capi Lai outlay 



Curriculum materials 
Professional personnel 

State education laws and/or local school policies 
Transportation 

Decided whether achievement of the YRE goals was feasible when 
the required adjustments in resources and restraints were considered, 

Generated Alternatives 



Reviewed current YRE programs in nation for possible adaptation 
to meet objectives 

Created alternative YRE programs to meet the objectives. 

Analyzed Alternati ves 

Submitted alternatives to members of the following groups to 
determine preference : 

Board of Education members 

Central office administrative and/or supervisory staff 

Parents 

Principals 

Students 

Teachers 



Selected Alternative 

Submitted report on analysis of alternatives for decision to: 

Superintendent 
Board of Education 



Information System 

Established an information system which included identifying: 
What information would be needed 



" Systemati c Financial and Facilities " Planning Style 



Planning Arena 

Considered trends in the following areas in the development of 

the YRE program: 

Education on local level 
Family life on local level 

Establ ished Goals 

Established goals for YRE in the following areas: 

Curriculum and/or instruction revision 
Equipment ar d/or facilities utilization 
Financial efficiency 

Involved menbers of the following groups in developing the goals 
for YRE: 

Principals 

I dentified Resources and Restrai nts 

Collected information on the following factors which might help 

or hinder achievement of YRE goals: 

Amount of time for: 
Instruction 

Curriculum and/or instruction revision 

Budget for: 

Operation 
Capital outlay 

Facilities (ciassronr: space and/or other) 

Non-certif ied per^o-nnnl (maintenance , para-professional) 

State education lavs and/or local school policies 

Student enrc^lr^nt 

Transportation 



Decided whether achievement of the YRE goal 5 was feasible when the 
required adjustments in resources and restraints were considered. 

Selected Alternative 

Submitted report on analysis of alternatives for decision to: 

Superintendent 
Board of Education 



Developed Procedures for I np 1 e no n t a t ion of Selected Alte rnative 
Used an implementation procedure which initiated YRE in: 
One or more pilot schools 

Evalu ated I mp 1 eme n La t ion Procedure^ and_ Pe rforma nce 
Established an evaluation procedure which: 

Determined procedures for data collection, organization, analysis, 

and reporting 
Assigned specific evaluation responsibilities 
Assigned responsibility for coordination of the evaluation 

Evaluated the effect of the YRE program on: 

Student performance 

Intellectual 
Educational costs 

Operational 

Evaluated the effect of the YRE program on; 

Attitudes 

Parent and/or other citizens 

Students 

Staff 

Information System 

Established an information system which included identifying: 
Who would need the information 
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Modified Pla nnin g Procedures and Program 

Made adjustments in planning procedures as needed. 

Ideal Style s 

Four ideal styles were identified through the hierarchical grouping 
procedure. The majority of the districts, through the ideal styles, used 
or recommended for use all of the planning procedures. In order to 
identify the most distinguishing procedures then, those which did not 
have a rcean of .8 were used. An analysis of the procedures which were 
otaitted from each of the four styles made it possible to affix the style 
names "Comprehensive Systematic," "Anti-Behavioral Objective Systematic, " 
and "Provincial Systematic." The fourth style was not named or analyzed 
further because agreement on the consideration of trends in religion at 
the local level was responsible for the small cluster of these districts. 

Overall, the ideal styles indicated that the districts recommended a 
logi/al and systematic planning process for year-round education. The 
distinguishing procedures which were omitted from each of the ideal styles 
are not listed because of their small number and ease of narrative descrip- 
tion. The ten districts in the "Comprehensive Systematic" included all 
procedures with the exception of the procedures dealing with religion in 
the planning arena and implementation procedures other than pilot schools. 

The main characteristic of "Anti-Eehavioral Objective Systematic" 
w<s the lack of. procedures to formulate behavioral objectives and to 
systematically analyze alternatives. Many of the five districts in this 
cluster wrote specific note^ on the questionnaires indicating they felt 




the behavioral objectives were not "humanistic," 
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The "Provincial Systematic" was characterized by large numbers of 
omissions from the planning arena, the omission of any procedure dealing 
with vocational student performance, and the omission of procedures to 
determine whether individuals within or without the system should con- 
duct the evaluation. There were fourteen districts in this style. 

Related School District Characteristics 

Relationships were found to exist between some of the selected 
school district characteristics and the actual and ideal planning 
styles. These relationships are reported below. 



Planning Styles - Actual 
Systematic 



Non-Systematic 



Systematic Financial and 
Facilities 



R elated School District Characteristic s 

Lowest median adjusted gross income 

per pupil 
Lowest median district size 
Middle median district size 
Shorter time for planning 
Superintendent primary planner 
Primary goal - increase space 

Middle median adjusted gross income 

per pupil 
Middle median budget for planning 
Lowest median size of district 
Longer length of time for planning 
Primary goal - increase space 

Largest median for adjusted gross 

income per pupil 
Largest median budget for planning 
Largest median size of district 
Longer length of time for planning 
Primary goal - increase space 
Rescheduled school calendar 
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Planning Styles - Ideal 

Comprehensive 
Systematic 



Anti-Behavioral Objective 
Systematic 



Provincial Systematic 



Related School District Characteristics 

Largest median adjusted gross income 
Middle median budget for planning 
Middle median size of district 

Middle median adjusted gross income 

per pupil 
Smallest median budget for planning 
Largest median size of district 
Principal primary planner 
Primary goal - provide options by 

varying school attendance patterns 

Smallest median adjusted gross income 

per pupil 
Largest median budget for planning 
Smallest median size of district 
Superintendent primary planner 
Primary goal - increase space 



Goals 

The school districts were asked to identify the goals they established 
for considering a year-round program and rank those in order of importance. 
Those goals which were listed most frequently and their frequency distribu- 
tions are shown on the following page. 
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Frequency Distribution of Goal Priorities for Thirty-two 
Year-round Education School Districts 



Goals 



To increase space or use school facilities twelve 
months 

To provide options to students, parents, and edu- 
cators in terms of varying school attendance 
patterns 

To serve as a catalyst for initiating change in 
the school program 

To fully utilize instructional materials, equip- 
ment, textbooks 

To provide enrichment for students 

To provide time for curriculum revision and in- 
service training for teachers 

To provide for pupil acceleration 

To provide employment all year for the staff 

To provide remedial experience for students 

To provide tine to teach an increasing body of 
knowledge 

To con-peusat3 for a defeated bond issue 
To save rroney 

To assist high school students with employment 

To avoid propGsir.3 a bond issue to the public 

To help solve transportation problems 

To obtain d,i f a necessary for evaluation of edu- 
cational VrMue of year-round school 

To minimize loss of learning 

To provide a better educational program for 
students 

Better utilisation of school year 
To improve educational program for children 
To improve instruction 

"■RIC >vi {e cl.'v.vn'cor;.s for instituting a Vinder- 



Goal Priorities 
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1 
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SUMMARY AND RECOMMENDATIONS 



The purpose of this study was to identify actual and ideal planning 
styles used by thirty-two school districts in planning for year-round 
education programs, and to relate these styles to selected school dis- 
trict characteristics. Three actual styles were identified and en- 
titled "Systematic," "Nonsystematic, " and "Systematic Financial and 
Facilities/ 1 Four ideal styles were identified; three were entitled 
"Comprehensive Systematic," "Anti-Behavioral Objective Systematic," 
and "Provincial Systematic," It was found that relationships existed 
between the actual and ideal planning styles and several of the school 
district characteristics. The actual styles were associated with size 
of district, wealth of district, amount of budget for planning, length 
of planning time, type of year-round calendar, and individual or group 
who assumed primary responsibility for planning. The ideal styles were 
associated with size of district, wealth of district, amount of budget 
for planning, individual or group who assumed primary responsibility 
for planning, and primary goal es tablished f or the year-round program* 

Overall, i'he planning dene for year-round education by the dis- 
tricts did not reflect use of the basic concepts on systematic .planning: 
in the literature. Basic weaknesses were found in such areas as con- 
sistency throughout the planning process, ranking $oals and adopting 
the goals through board of education approval, generating, analysing, 
and selecting alternatives; formulating and ranking behavioral objec- 
tives ; developing/implementation procedures , designing an evaluation 
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system; establishing an information system; and modifying the system. 
It is not clear why school districts did not use systematic procedures 
even though they recommended a systematic approach in the ideal styles. 
It may be the districts were not familiar with the body of knowledge 
of systematic planning, were not under sufficient pressure from the 
environment, e.g. insufficient resources for operation, or that they 
were familiar with a systematic planning process but did not know how 
to implement it. It is important to note that even though the dis- 
tricts did not do systematic planning as defined in this study, their 
planning did result in the implementation of programs. However, it 
was not possible because of limitations of this study to analyze any 
difficulties or excessive costs which may have been associated with 
the type of planning used. 

The ideal styles resulted in the identification of two key points 
for educational planners. First, planning will necessarily be influ- 
enced by the planners' beliefs about education and their individual 
situations. This was evident, for example, in the style which omitted 
behavioral objectives and vocational student performance. Second, 
perhaps one of the most practical benefits from the study is that a 
framework has been established for planning year-round programs* Any 
School district may take the framework and identify a systematic process 
congruent with their goal priorities and resources available for 
planning and implementing programs > ; 



Recommendati ons for Educational Rese arch 

Thm recommendations shown below are made for additional research 
In educational planning, 

1. Highest priority should be given to descriptive research on 
how school districts actually plan. Such descriptive studies 
should be used to further validate or invalidate the appropri- 
ateness and need for the concepts advocated for systematic 
planning in the literature, 

2* Further research is needed to clarify the relationships be- 
tween such factors as size of district , wealth of district, 
amount of budget for planning, length of tiise available for 
planning, type of district, the primary goal for planning, and 
the individual who" assumes primary responsibility for planning 
processes actually used by districts. 

3. It should be determined why school districts do not use a sys- 
tematic planning process or do not plan at all. 

A. If actual benefits such as savings in time and money do accrue 
from u>ing a systematic planning process, these should be sub- 
stantiated by actual research findings/ 

5, A determination should be nade of the type of training program 
which will result in school administrators using systena tic 
planning procedures. 
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APPENDIX A* 



Return to: 
Miss Linda C, Leffcl 
209 Lano Hall 
Virginia Polytechnic Institute 

and State University 
Blacksburg, Virginia 2-106 1 

YEAR-ROUND EDUCATION PLANNING SURVEY 

{Section I: 'GENER AL tNr OKJ.LATiON 

A. Name of respondent 

Name of 6chool diet r ict ■ _/ . . 

Add res b . . . ' ■ ~ ' ■ ■ m 

°~ ~~ ~ street " 

• * *~ city state ~~ zXp 
Phone ; . . 



B. Indicate size of your school district in student average daily membership 
(A DM: ( _ 

Approximate number of students involved in YRE program L 

C« Indicate approximate percentage of students non-white m 



Section II: Y EA II* ROUND EDUCATION (YRE) PROGRAM INFORMATION 



A* Check the type of Y RE calendar you arc lifting (check both if applicable!: 
T he minimum required attendance d:\ys are rescheduled 
(for example, 45 -15L Name of calendar , 

T he 6chool year is extended beyond the usual minimi* hi 

required attendance days, Name of calendar ^ 
• ■ » 

B # Len^tl of time devoted lo planning your Y RE program prior to 
implementation. 

m 0-t2 months 2 5 -3u months 

months more* than 3f» months 



C# A ppr oximate cost of pJ.Arni^-; your Y RE propva a\ {inchulc po i tineut c ost 5 
such ?s .salary of personnel, consultants, set rriarial/vJr rica} a :>si/«i air 
visitation, computer coats, '"'insnrvicc, supplies and material, etc. 



*Nq part of this instrument ma£ be reproduced without the prior written 
permission of the author. This in^trij^cnt is under copyright as. £art of 
the dissertation, ?t ljjQ Rcl a tloiishTp Be t ween Selected School District 
Characteristics and Planning Styles for Year-Round Education." 



D. Which of the following participated in planning your YRE program? 

Board of education members. 

T Business c ommunity. 

Central office administrative staff, 

, Central office supervisory staff. 

, Clergy. 

Local governmental officials, e.g. Director of Recreation. 

< Parents ( other than categories des ignafcod here). 

_____ Principals, 

State education agency personnel. 

Students. 
, ^ Teachers, 

Other o {please specify). _ 



E. Title of individual or group that assumed major responsibility for 
planning the YRE program. 

, Director of Year -Round Education. 

- __ Superintendent. 

, Member of central office administrative staff. 

Research and' Development Office. 

, _Tatk Torcc on Planning. 

, Other .(please specify). _ _ ■ _ 



F . Please check the goals which your district established for considering a 
year-round program, Please rank those checked in order of importance 
beginning with one (I) for most important. 

Che ck Rank 

. - r To assist hip ? h school students with employment. 

— ^- , - To help solve transportation problems. 

., . ■ „ , ■ ' To increase space or use school facilities twelve months. 

- . . . To avoid proposing a bond issue to the public. 
. — _ To provide employment all year for the staff. 

^ _ _ To provide time for cur ricuium revision and inservice 

training for teachers, 

^ To provide for pupil acceleration. 

To provide time to teach an increasing body of knowledge. 

To fully utilize instructional materials, equipment, 

textbooks, etc. 

. t To provide remedial experience for students. 

- : ; To provide enrichment for Murlonlfi. 

^ - ■ - - - To oerve ao a catalyst for initiating change in the school 

program. 

;• iv.* ' To provide opti-r.r> to students, fS\Veuif. t And'or educators 
in terms of varying school alt endittce patterns. 
■ r 'r : - „ » .. To compensate for a defeated bond issue. 

'. .. , ., . # . .-, i To save money, 

- : ; ... , Other (pleace specify). :• / : . 
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(ScctiorTlU: TjjE PANNING PROCES S} 



^-VjLccHcn»: Listed below ar« some procedures which you may hive used in planning 
for YRE. Not all procedures Are necessarily applicable to all districts. Please 
check Tor KA.CH procedure whether: 

(h It was USED in planning your Y RE program. 

(2) It was NOT USED, BUT you feel it? use would be ADVANTAGEOUS in 
planning a Y RE program. 

(3) It was NOT USED, AND you feel its use would NOT be ADVANTAGEOUS 
In planning a Y RE program. , ^ 

These three categories will appear across from each procedure as: 
For Examp le: 

Reviewed current YRE programs in the nation (used the procedure) 

Established minimum criteria which any Y RE program must meet 
(the procedure was not used, but you (eel its use would be 
advantageous) 

Evaluated the effect of the Y RE programs on family life style (the 
procedure was not used, and you feci Us* use would not be 
advantageous ) 

it**************************** 



QfljQ 
efb □ 

□ EfD 

□ □ Ef 



PLANNING A REN A 

(Consists of national, state, and local trends which may influence planning for YRE, ) 

Please check one box at each level. 



Considered trends in the following areas in 
the development of your YRE program: 

• The Economy 
o Education 

• Family life 

• Government {political) 

• Religion 



On 

NATIONAL 
_ level 

x i i 



ODD 
□□□ 
□DO 
□□□ 
□□□ 



On 

STATE 
level 

1 2" i 



On 
LOCAL 

Jjevet- 

1 tS i 



□ □□□□□ 
DUD □□□ 

□□□□□□ 
□□□□□□ 

□ □□ DDD 



********* ** ♦ « * * * ♦ * * * * * * * * * ♦ ♦ * # ♦ * ♦ ♦ > * * t * * * 



******************** ********** 

ESTABLIS HED OPALS 

(The process u«ed in developing general statements of DESIRED 

Established goals frr Y RE In the following areas: 
•Community support 

(Curriculum and/or instruction revision 
•Equipment and/or facilities utilization 

• Financial efficiency 

• Staff support 
♦Staff utilization 

Student performance 
•Intellectual 

• Social 

• Emotional 
•Physical 
♦Vocational 

Involved members of the following groups in developing 
the goals for Y RE: 

• Board of education members 
♦Business community 

• Central of/ice administrative and/or supervisory staff 

• Local governmental officials (c. g, Director of Recreation! 

• Parent.? 

• Principals 

• Students 
•Teachers 

• Others (please specify) . 



********** 

OUTCOM FS. t 

I i 1 

□ □□ 

□ □□ 

□ □ □ 

□ □ □ 

□ □□ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ n 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

ODD 

□ □ □ 

□ on 

□ □□ 



□ □□ 

□ □□ 

****** * * * * * * * * * * * * * * * -t * * * * * * * * * * * * * * * v * * 



4 Ranked the* floats in order of value to Ihe achool community. 

♦ Adopted the tfoals ae panning policy through boar<t of education 
Action. 



□ DO 
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(Process used to determine the discrepancy between where a district is and where 
It desires to co. ) 

JL J. J. 

Determined the discrepancy between the current level of 
Achievement and desired level of achievement in each of 
the following YRE goal areas; 

• Community suppoTt [31 CD (Zl 

• Curriculum and/or instruction revision 

□ □ □ 

• Equipment and/or facilities utilization ' CU C~J [ 1 
^Financial efficiency Q (Zl 
•Staff support □ □ □ 

• Staff utilization Q £J Q 
Student performance 

• Intellectual 

• Social □ □ □ 

• Emotional 

•Physical D □ □ 

•Vocational • □ □ □ 

***************************************** 

{Process of collecting iniomution on those factors which might holp or hinder 
achievement of YRE ^oalsj 

i 1. 1 

Collected information on the following factors which / 
might hvtp or hinder achievement of Y RE £oats: 

Amount of time for 

• Instruction Q D D 

• Staff development Q Q Q 

• Community involvement Q] [~~] 

• Curriculum and/or instruction revision 

• Building construction □ □ □ 

• Maintenance 

• PlAnitinn and development 



er|c 
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I 


2. 


3 


Budget for 










•Operation 






□ 


• Capital outlay 




□ □ 


□ 


• Curriculum Materials 




□ n 


□ 


• Equipment and/or supplies 




□ □ 


□ 


• Facilities (classroom space an r other) 




□ n 


n 


• Non-certified personnel (maintenance, par?, professional, 


etc. ) 


□ □ 


□ 


• Professional personnel 




□ □ 


□ 


• State education laws and/or local school policies 






□ 


•Student (>nrftllrnpnt 




□ □ 


n 

i — i 


• Transportation 




□ □ 


□ 


^ r rf\ t II t" n A r3 i a *»t r^r»nfr * n r» f* A n e\ in » a f>K r»f f* f r»1 1 r» \xj \ ncr a r o a « 

A-^ VI t * lliliiv. U u liJU ) I ui\. II V 3 1 1 V V< U U U II' C<» V» 11 MIL. lUliv VV I » ' J-l u i 9 










achieve YRK goals: 










Amount of time for 










• Instruction 




n 


□ 


D 


• Staff development 




□ 


n 


D 


• Community involvement 




□ 


□ 


□ 


• Curriculum and/or instruction revision 




n 

LJ 


□ 


□ 


• Building construction 




n 


□ 


n 


• Maintenance 




n 


□ 


□ 


• Planning and development 




□ 


□ 


□ 


Budget for 










• Operation 




□ 


□ 


□ 


• Capital outlay 




□ 


□ 


□ 


• Curriculum materials 




□ 


□ 


□ 


• Equipment and/or supplies 




□ 


□ 


□ 


• Facilities (classroom space and /or other) 




□ 


□ 


□ 


• Non -c c rtifi rd perronnrl (maintenance, pa raprofes Biona i. 


etc. ) 


□ 


□ 


D 


• Professional personnel 




□ 


□ 


□ 


• State education laws and/or local school policies 




□ 


□ 


□ 


• Student enrollment 




□ 


□ 


□ 


• Transportation 




□ 


□ 


□ 


• Decided.. whether achievement of the YftE £nals was feasible when 


□ 


n n 


the required adjustments in resources and restraints were 









considered* 
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+ + + + + * + + # + + * + + + 

FORMULA TEH pnJF.CTIV F.S 

(The process of translating goals into speciiic statements of performance ) 

j- j. j. 

Stated attainable performance objectives in each 
of the following areas; 

• Community support Q 

• Curriculum and/or instruction revision □ □ □ 

• Equipment and/or facilities utilization • □ □ □ 

• Financial efficiency . Q Q Q 

• Staff support DOC 

• Staff utilisation [][][] 
Student performance 

• Intellectual □ □ □ 

• Social □ □ □ 

• Kmotionat □ □ □ 
• •Physical ^ Q □ Q 

•Vocational □'□ □ 

♦ Ranked the objectives in each above area in order of importance I I j I [ *"] * 
to £oftt achievement in that area, — ' — ' 

M M « M M M C M M M M M M M t M M 4 t M M ) ^ < « 

C EN n RAT K O AJ .TRKNAT1V 

{1 he process of identifying as many w,ays as pns/ublo to achieve each objective, 1 

• Reviewed current YRK programs in natinn for f~] f~j f ) 
possible adaptation to meet objectives* . — — 

* C r_eated alternative Y RE programs to meet l~l I | [~1 
the objectives, UU U 

ANA 1 'Y_/KD A KTTJi- AT IV T\S 

.... ^ ^ ^ 

• KsLablishod minimum criteria which ony alternative must meet ( ^ [~~] [ ] 
•Applied thr criteria in each alternative. | ) Q ) 

Assessed the 

• DrR ree of a cr*pt ability nf the a he rnal ivo to a tl a ffect « - c 1 ODD 

n n d 

• I^ei^al implications (Matr lav/s and toral *chool policies! 

# Hanked each alte rn^ve for the drfcrre to v/hii'h it met the [^J £j 

established c ritcria. 



Submitted alternatives to members of the following 
group* to determine preference; 

♦ Board of education members 

♦ Business community 

♦ Central office administrative and/or supervisory staff 

♦ Local governmental officials (e.g, Director of Recreation! 

♦ Pa rent a 

♦ Principals 
•Students 
•Teachers 

♦ Others (please specify} _ 



JL1 1 

□ □□ 

□ □□ 

□ □ □ 

□ n n 

□ □□ 

□ □□ 

□ □ □ 

□ □ D 

□ □□ 



SELKCTKD ALT Kft N A TtV K 



Submitted report nn analysis of alternatives for decision to: 

• Superintendent 

• Hoard of education 

• Citizens Advisory Committee 

• Central office staff 

♦►Other (please specify) 



□ □ □ 

□ □ □ 

□ III □ 

□ □ D 

□ □ n 



(The process o( identity and assigning responsibility for those procedures ticccssar 
for implementation. ) 



♦ Identified the activities and their schedules of occurrence 
for successful implementation nf the selected alternative. 

eldcm'titcd the specific results anticipated from each activity. 

♦ Assigned responsibility to specific individuals for 
implementation activities* 

♦ Established a procedure to monitor activities to insure 
completion on specified da tee* 



□ □ n 

□ □ □ 

□ □□ 

□ □□ 



Used an implementation procedure which initiated YRE in: 

• One or more pilot schools 

• Elementary schools with plans to move the program to 
higher grade 'evele a* pupils advance 

• Secondary schools 

• All schools in an attendance area 

• One grade level 

• All schools within the district 

• Other (please specify) 



i 1 J, 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ n 

□ d □ 

□ □ □ 



************ M M M M M M M M M M M M M M 

evaluated L^IL^l^LT^>JUQ2i roc spikes and rrj^oRM^NCK 

. (The process of determining whether pc no rmar.ee objectives w c rc~achicved and 
whether implementation procedures were successful.) 



Established an evaluation procedure which; 

• Defined evaluation criteria 

• Determined procedures for data collection, oVganization, 
analysis, and reporting 

• Assigned specific evaluation responsibilities 

• Assigned responsibility for coordination of the evaluation 
•Allocated funds 

The evaluation was completed by \ 

• Individuals within your system 

• Outside apency(s) by contract 

• Individuals from both within and without the system 
Evaluated the effect of the Y RE program on; 

Student performance 

• Intellectual 

• Social 

• Emotional 

• Physical 

• Vocational 
Educational co*ts 

• Operational 

• Capital outlay 



j LA 

□ □ □ 

n □ □ 
n □ d 
a □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



□ □ □ 

□ □ n 
p □ D 

3 □ □ 

□ □ □ 

□ □ D 

□ □ □ 
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J LA 



Evaluated the effect rf the program ont 

Attitudes 

• Parent and/or other citizens CD D CD 

• Student, □ □ □ 
♦S^ff □ □ □ 

o Tamily life style ODD 

• Services of religious groups 

• Bueti'.csfl and professional practices \ ) CZ1 LD 

• Serviccp of governmental agencies 

□ □ □ 

^Othcr (ptca?e specify \ _ CD CD CD 



Evaluated implementation procedures. □ □ □ 

j^NffQRMAT IPS 9\STF.U\ 

(The process ot* L'dtcibV* thing a system to make information available when needed 
during the planning process, ) 

J. JL Ji 

Established an information system which included identifying: 
*What information would be needed 

□ □ □ 

♦ Who would need information □ □ □ 

♦ Who W3nW have to provide information 

• An estimation of h^iw many times different categories » • — % # — \ 
of information wou!d be needed LJ D | J 

• The lype of reportr to be compiled 
The type of information storage system 

□ DO 

^Computer ODD 

ft*******'******. *♦ (r t t * * * * t * * ♦ * 

MQo(rn:o p^anni^g pg^oypiiRvs anh program- 

JL 7 JL 

•Made adjustments in planning procedures as needed. CD 0 CD 

• Made adjustments in the YRE program as a result of £j £J 

the evaluation. 

M M M 0 t * * ****** * * * * < * / > <: * * * ♦ ♦ 



Thank you 



